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GUIDELINES for using the Running Record and Comprehension Assessment Forms

Please review the following guidelines with all staff involved in reading assessment.

Page 1 of the form is the “Running Record” (Miscue Analysis).

Page 2 of the form is the Comprehension Assessment (instructions continue on next page)
1. The purpose of using these assessment tools is to guide instruction. The data collected through taking a running record and comprehension assessment should be used to help the teacher decide what strategies need to be taught. Assessment provides evidence of learning. It is still very important that students are encouraged to enjoy reading and learning from text. It is understood that individual teachers and/or school literacy teams will need to discuss/determine the details of administration of individual student assessment (i.e., it may be decided not to do running records with every text).

2. The Running Record (page one) section of the reading assessment may be completed as often as necessary to give the teacher a record of reading miscues and strategies used. The Comprehension Assessment (page two) of the reading assessment may be completed as often as necessary to give the teacher a record of the student’s ability to retell the story and answer appropriate comprehension questions. The teacher would then plan instruction to address needs revealed in the assessment.
3. Before moving a student up to the next instructional level they need to show that texts at their current level are “easy”. Easy texts are read with a high level of accuracy and understanding. A complete reading assessment (running record + comprehension assessment) needs to be done at least three times at each level, using two different texts (fiction and factual). The information from the assessments should help to guide instruction. More assessments may need to be done for some students at some levels: for example, five assessments may need to be done for students at levels 1-5. Some students may require more than three assessments before the criteria are met. In rare instances when a student clearly finds texts at their level very easy (scores 99-100%), only two complete assessments may be necessary. Assessments should be done regularly (i.e.: not just at the “end” of a level), to inform teachers about what instruction is necessary.

4. The reading assessment should be completed (without the student seeing exactly what you are doing) after the student has read the title ONE TIME. The text should be “moderately familiar”. Ensure that the text was already used in a guided experience (small group instruction), and that the student had the opportunity to connect with, and discuss the text. Take the time necessary to explore the text in the student’s guided reading group before using it for assessment.
5. Reading fluency is affected by text difficulty, content, format and sentence complexity. Proficient readers are fluent readers who build on their knowledge of the sound of language and on how punctuation works. Some students, especially ESL//D students who have less experience with the English language, may need more explicit instruction in pausing, phrasing, intonation, stress etc. Although reading rates vary, it is important to assess fluency since an adequate reading rate allows the reader to pay attention to comprehension. The fluency checklist on the Running Record form is an important part of the assessment since low fluency would usually indicate low comprehension. Periodically calculate the WPM (words per minute) by having the student read for exactly one minute and point to the last word he/she has read. You count the number of words. 


You can also use this formula: 
WPM =   #of words x 60 seconds






 # of seconds student read

The criteria for moving students up to the next level

· Running Record: at least 3 with an accuracy rate of at least 98%, (plus evidence of self-correction).

· Comprehension Assessment: at least 3 with a minimum score of 83% (levels 3-26+) 

· Fluency: good pace, phrasing & should reflect genre & purpose

Pg.2 Guidelines continued

NLSD Elementary Reading Assessment



Guidelines for Use
Comprehension Assessment (Re: Page Two of Reading Assessment) - Oral Response
Students reading at levels 1-8
· Are only expected to respond to the first three items of Part A: Retelling (for a maximum total of 6 points). Teachers might say “tell me what this story is about” and encourage students to refer back to the pictures, make personal connections and foster interest and enjoyment. They are not expected to respond to Part B: Questions to Check for Understanding (recall, inferential and personal response questions) and scores for that part of the assessment will not be included in the overall comprehension score. The questions in Part B are optional for levels 1-8: it is up to the teacher to decide whether or not to use the comprehension questions based on the particular text and the student (students at instructional levels 6-8 may benefit from the practice!)

· Note: Teachers will use their judgment to evaluate the retelling. Emergent level books (levels 1-3) usually do not have enough details in the text to describe the main ideas etc.- but often the students can determine the main idea/topic of the book / infer information from the illustrations (students get the main idea from both the illustration, text and discussion surrounding the books). 

· Some books do not lend themselves to retelling, so do consider whether the book is appropriate to the task before requesting a retelling for a comprehension score.

· Teaching students how to retell will be an important part of class instruction through Read Alouds and Shared Reading & Writing. Retelling activities can also be part of post-reading assignments.
Students reading at levels 9- 26+ 

· Are expected to respond to all of the items on Part A: Retelling- for a maximum score of 12 points, plus Part B: Questions to Check for Understanding - for a maximum score of 6 points. 12 + 6 = 18 pts.max. They need at least 15 points from the retelling and the questions to advance to the next level (provided they have at least a 98% accuracy rate on the running record)

___________________________________________________________________________________________________________________________________
Part A: Retelling. (Levels 1-8 do #1- #3,   Levels 9+up do #1-#6) 
· There is space in each of the six categories of Part A to put in the minimum information required to be considered “adequate” for each text. For example, the names of characters, what actions or events must be included etc. Try to obtain an unaided retelling. Don’t interrupt the child or ask questions for several seconds as you wait for the child to continue on his/her own. But, many students may need prompting to do a complete retelling. When prompting is used, half points should be given. Teachers place the score in the appropriate columns depending on whether or not a prompt was used (especially pertinent when there is a “borderline” score 80- 83%). If prompts were necessary for most/all of the retelling then the student may need another running record, more instruction in how to retell, or more time at their present instructional level. 
Part B: Questions to Check for Understanding, (levels 9 & up, optional for levels 1-8)
· The teacher’s question or prompt is written in the space provided on the form. The student’s response is then recorded (by the teacher), in the space below the given question or prompt. Give 1 point for an attempt or partial response, and 2 points for a detailed complete response.

* Retelling/Interpreting Informational Text: Students should have access to non-fiction text during assessment of comprehension, and be able to turn to information, tables, graphs, illustrations etc. if necessary while discussing/answering questions

* > Comprehension scores are tallied at the top of the form < 

* Students must be taught how to retell before they can be expected to retell for assessment! Retelling should be taught/ reviewed early in the year before Guided Reading is fully up and running in the classroom (as routines and expectations are being introduced/ reinforced). See ELA Curr.Guide gr.1-5 pg.236, or Guided Reading Basics pg.125 (Lori Rog 2003), or Guided Reading: Good First Teaching for All Students pg.79 (I.Fountas & G.S. Pinnell, 1996)

