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Instruction for ESL/ESD Students in NLSD#113 Schools
> Literacy Steering Committee Summary of Recommendations: 
A. Implement the renewed Saskatchewan English Language Arts Curriculum (Elementary/ Middle Level), since the learning objectives for the six strands (Listening, Speaking, Reading, Writing, Viewing, Representing) and Language Study include all of the following components of instruction 

(see Evergreen Curriculum at: www.sasked.gov.sk.ca/branches/curr/evergreen/elarts)
>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>> 
B. A BALANCED APPOACH TO INSTRUCTION across the continuum of “scaffolded” support which includes:



a) Modeling/Demonstrating (“I Do”),



b) Shared Language Experience (“We Do”), 



c) Guided Practice (“We Do”), and 



d) Independent Practice (“You Do”)

<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<

C.  For ESL/ESD students, particular emphasis should be placed on the following inter-connected components:

1. ORAL LANUAGE DEVELOPMENT (the foundation for reading and writing)
2. VOCABULARY DEVELOPMENT 
3. PHONEMIC AWARENESS

4. PHONICS (graphophonic awareness)

5. COMPREHENSION STRATEGIES (before/during/after -reading/listening/viewing)
6. FLUENCY 
>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>
D. EXPLICIT, systematic instruction in the CUEING SYSTEMS of the English Language is needed to teach students to become strategic, confident readers, writers, listeners, speakers, and viewers. Instruction is through a balanced approach (modeled, shared, guided, independent practice), and is connected to real spoken, written or visual texts in a “whole to part-part to whole” way. 
a) Letter-sound relationships (graphophonics) 

whole↓
b) Meaning of words (semantics)



  part↓
c) Grammatical structure of language (syntax)
          whole↑
d) Social and cultural aspects of language (pragmatics) 
e) Structure of different text types/genres (textual)

Important Instructional Components 
ORAL LANGUAGE development is fundamental! Oral vocabulary supports the understanding of reading vocabulary. A child must recognize at least 95% of the vocabulary in the text for comprehension to occur. Oral vocabulary (real use of the words in speaking) may be expanded through imaginative play (i.e. puppets and role-playing), retelling stories (i.e. reconstructing with pocket chart), creating stories (i.e. language experience chart stories), retelling directions/instructions (paraphrasing), talking circles/ guided discussions and conversation, using visuals or props to prompt talk and support comprehension. Teach new vocabulary using a multi-sensory or “total physical response” approach (movement/gestures, role-playing, writing, singing, drawing).
VOCABULARY development requires continuous work to address problematic vocabulary within any text students are required to read, view or listen to (i.e. content-area texts). Deep understanding of vocabulary must be fostered on the semantic level through multiple exposures to words in a variety of genres, subject areas and contexts. 
Vocabulary instructional strategies include:
a) read to students

b) read aloud material above students independent reading level

c) explain new vocabulary

d) build on existing knowledge (draw relationships between new and known words)
e) create scenarios/simulations that allow students to practice using new vocabulary

f) teach how to use context cues

g) teach how to use graphic organizers (word meaning and relationships)
h) create a word-rich environment

i) teach words in context
j) encourage new word usage in oral and written work

k) model use of new words at every opportunity

l) word-play activities / word games

m) collect words – use a word walls or word banks of content-specific words

PHONEMIC AWARENESS is the specific understanding that spoken words are made up of individual phonemes (sounds). Children must become aware that sentences are made up of words and words are made up of different parts (sounds/letters). This awareness is the foundation for understanding the alphabetic system. Direct, explicit oral/auditory instruction and practice may include: reciting familiar rhymes, producing rhyme patterns, recognizing alliteration, segmenting syllables, counting syllables in words, matching initial consonants, blending phonemes, counting phonemes, identifying rhyming words, divide words by onset and rime, delete phonemes from words, spell phonetically etc. A few minutes every day spent on fun “game-like” phonemic awareness (listening) activities is well worth the time! Listening to stories, rhyming, word games, chanting and singing also helps children to develop phonemic awareness.
PHONICS is the means to accurate and automatic decoding. It is an essential feature of an effective reading program (graphophonics). Phonics instruction needs to be linked to literature- real reading and writing - rather than as a stand-alone activity. Keep phonics instruction in context; whole - to part - to whole. 
Teach “word attack” skills:

 - letter-sound relationship (alphabet knowledge)


 - high frequency words – words that are often confused. 


 - patterns using onsets and rimes (word families). 


 - inflectional endings (-s, -ed, -ing etc.)


 - punctuation recognition and meaning


 - chunking longer words into more manageable chunks (syllables). 


 - prefixes, suffixes and root words


 - explicit instruction in letter formation

COMPREHENSION Teachers must explicitly teach the comprehension strategies that proficient readers/listeners/viewers use before, during and after reading (not just the traditional post-reading series of questions that test recall). These strategies are listed as the learning objectives in the ELA curriculum guide. Comprehension at the word, sentence and whole-text level is necessary for reading. 

Reading IS comprehension! A student may not understand even if they decode well. 


The Guided Reading instructional approach allows teachers to work with small groups of students around a common language need with text at the student’s instructional level (93-97% accuracy). Reading text at their instructional level (zone of proximal development-Vygotsky 1962), allows them, with the teacher’s guidance, to successfully comprehend text (and believe in themselves as readers!) The work of guided reading is explicit scaffolding for English learners (Chen & Mora-Flores, 2006). Listening to each other’s responses, ideas and oral language in a comfortable setting will help students learn from one another. This in turn can encourage greater participation and risk taking with oral language. The teacher can “front-load” concepts and new vocabulary before reading to further help ESL/D students comprehend the text. 

As part of the “Building a Community of Learners” initiative of Northern Lights School Division, the Guided Reading instructional approach for grades 1-9 will be implemented in all schools. A bookroom (or designated area) containing a leveled book collection accessible to all teachers, will be in each school. Teachers will include Guided Reading on their timetable as a regular and routine part of ELA instruction. Instruction in the small guided reading groups will focus on the reading strategies students need to become good readers (learning objectives for reading in the ELA curriculum).

“Guided reading is an important part of daily instruction when children try out the strategies they have learned in read alouds and shared reading.... It is also a time when higher-level strategies are used and when children are stretched to learn academic language as they gain a deeper understanding of the text” (Cappellini, 2005).

Assessment in guided reading provides information on the student’s use of strategies (accuracy of decoding using knowledge of phonics, syntax, semantics), fluency and comprehension.
FLUENCY is the ability to read text accurately, with appropriate expression and pace. Automaticity allows readers to focus on comprehension. Instructional strategies to increase fluency include:
- teaching/ reviewing high-frequency words/ sight words;
- tapping/building background knowledge about the topic of the text, 
- repeated reading such as: choral reading, readers theatre, buddy reading; guided reading; shared reading (big books, pocket-chart build-up, language experience), independent reading (“easy” independent level books). 
- Using the Neurological Impress Method (echo reading) to improve phrasing and intonation: teacher reading a selection of text along with the student(s) a little ahead and a little louder, and pointing to the words while reading (Wawryk-Epp, 2006). 

- Instruction in vocabulary and phonics
**********************************************************************
* Resources: SELECTIONS GUIDELINES FOR ESL/ESD PROGRAMS*
Acceptable purchases are those that support English language development through a balanced approach to literacy instruction, and also support and affirm the culture of ESL/ESD students within a literacy context. 

Visual/Audio Support Materials: 

1. Overhead transparencies, books on tape/CD to support content area language learning 
2. Overhead projectors, listening centre equipment, pocket charts/chart stands 
3. Visual representations such as illustrations, photographs, graphic organizers, timelines, posters, models, manipulatives, videos/dvds/software, picture books etc.
Literacy Support Resources:
1. Aboriginal literature K-12 of all genres and readability levels and other media appropriate for classroom viewing. Material selected should preferably be written and or /produced by aboriginal authors/producers and should reflect a variety of contexts, e.g. personal, social, historical, philosophical, scientific, etc. Recommended titles are included in Selective Listing of Learning Resources 2006, Saskatchewan Learning English Language Arts Bibliographies, updates and other subject area bibliographies. Go to http://www.sasked.gov.sk.ca/branches/curr/evergreen/index.shtml Click on subject area icon to view bibliographies (Resources). Also refer to Aboriginal Resource List Kindergarten to Grade 12 (2003) www.sasked.gov.sk.ca/branches/fn-me/docs/abreslist2003.pdf  

2. Resources to support oral language development and explicit instruction in phonemic awareness and vocabulary-building such as: 

a) Early Literacy: A Resource for Teachers (Sask.Learning 2000), 

b) Teaching Students with Reading Difficulties and Disabilities (Sask.Learning 2004), 

c) Orchestrating Success in Reading (Reithaug, 2002) Stirling Head Enterprises, 

d) Animated Literacy (J. Stone Creations), 

e) Word Matters: Teaching Phonics and Spelling in the Reading/Writing Classroom (Pinnell & Fountas, 1998) Heinemann, 

f) Other resources for language study activities such as word wall work, making words, language experience and interactive writing/representing, talking/singing, spelling (Nelson), 

3. Relevant levelled text for guided reading instruction (such as those available from: www.eaglecrestbooks.com , www.loonbooks.ca for levels 1-17, www.hip-books.com , www.orcabook.com )
4. English Language Arts K-9 materials to support the renewed curriculum and guided reading programs are acceptable such as the Major Integrated Resources: Cornerstones/ Crossroads (Nelson) and Collections/Sightlines (PearsonEd.). 

Contact Debby Noble, Curriculum Consultant  306-425-3302 /debbynoble@nlsd113.net for more 
information and see ELA bibliographies and updates 
http://www.sasked.gov.sk.ca/branches/curr/evergreen/elarts.shtml
Recommended Teacher Professional Development Resources:
1. Guided Reading Basics (L. Rog, 2003) Pembroke Publishers

2. Balanced Literacy for English Language Learners (Chen & Mora-Flores, 2006) Heinemann

3. Balancing Reading & Language Learning: A Resource for Teaching English language Learners K-5 (M.Cappellini, 2005) International Reading Association www.reading.org 

4. When Kids Can’t Read: What Teachers Can Do Gr.6-12 (Beers, 2003), Heinemann

5. Learning To Learn in a Second Language (Gibbons, 1993) Heinemann

6. Instructional Strategies for Teaching Content Vocabulary Gr.4-12 (Harmon, 2006) IRA

7. Talking Classrooms: Shaping Children’s Learning Through Oral Language Instruction (Smith, 2001) IRA
_______________________________________________________________________
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