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I.
Preface
In May of 2006 leader teachers, school-based administrators, consultants and senior administration were formally introduced to the concept of Professional Learning Communities by participating in a three day inservice program published by the Harnessing Optimism and Potential Through Education Foundation called “Failure is Not an Option.”  Our school division expects its schools to organize Professional Learning Communities to facilitate planning to improve student learning.  Professional Learning Communities are to become situated within the day-to-day operations, values and practices of the whole-school community and focus on norms of continuous school improvement.  This means that a Professional Learning Community is not a thing; rather, it is a way of operating.  It requires learning and learning motivates change.  When staff, Board, and School Community Councils work and learn within Professional Learning Communities, continuous improvement becomes an embedded value.  A focus on Professional Learning Communities has resulted in a changing view of the role of teachers.  Schools that function as Professional Learning Communities encourage teachers to move away from the traditional view of teachers as isolated practitioners towards a collaborative, learning-centred model.

Table 1 provides an example of the paradigm shift that moves teachers into a model of practice based on Professional Learning Communities.

Table 1
Moving Toward Professional Learning Communities

In “Solo Practice,” Teachers…


In Learning Communities, Teachers…
- are isolated in individual classrooms

- work collaboratively on problems that 

  and do not collaborate on strategies

  focus on student learning

  to improve student learning; they

- feel a collective responsibility for the 

  work alone





  growth and learning of all teachers and








  students in the school








- understand that no individual has all 








  the answers but that each has 








  important knowledge to contribute
- teach to a set of externally fixed
- Focus on jointly creating new
  curricular standards that remain


  knowledge and see their own and

  static over time




  their students’ learning as an 








  ongoing process
- work individually with large groups

- work in cohorts of colleagues and with

  of students in restrictive time periods

  groups of students whom they get to








  know well over time

- are given little or no time to work

- have structured time to observe and

  collaboratively with their colleagues

  reflect on each others’ work and serve








  as critical friends in support of each of








  other

- perform in isolation according to 

- commit to shared norms, with shared

  externally determined professional

  responsibility for growth in learning of

  standards





  all teachers and students in the school

- identify their personal teaching norms

- build understanding of each others

  as individuals; these norms may or may
  styles and techniques so they can

  not be the same as those of their

  learn from one another and 

  colleagues





  complement each others’ work

- often fail to build professional


- value open and regular 

  relationships, communication


  communications that are the

  and trust with their colleagues,


  foundation of trust, shared goals and

  students, parents and community

  professional norms among teachers,

  members, due to a lack of shared

  administrators, students, parents, 
  goals, norms and understandings.

  community members, and School Community 








  Councils.

Adapted from Carroll et al., (2005)
The need to view PLC’s as a collaborative process is also emphasized by Couture’s (2003) three pathways that map teacher experiences and recognize the tensions and challenges inherent in establishing and sustaining meaningful PLC’s.

· The first pathway:  develop a shared identity by taking responsibility for each other.

· The second pathway:  improve teaching by learning from our differences as practitioners.

· The third pathway:  define and name student success.

Table 2 provides a model that blends current research on PLC’s with experiences across schools
Table 2
Three Pathways in the Professional Learning Community Journey in 



Schools – Adapted from Couture (2003)
	Before the journey begins

	Early steps in navigating the way

	Nearing the destination and preparing for the next plateau


	1.
Developing a shared identity by taking responsibility for each other



	· Focuses on personal growth and accomplishments in isolation from the school community’s goals and purposes
· defines professionalism in the context of individual teachers working in isolation with students

· sees wellness and the psychic life of teachers as entirely personal issues

· romanticizes teacher isolation and sees independence as an indicator of professional autonomy; e.g., new teachers are told to sink or swim
	· recognizes people’s unique contributions to the school community
· defines professionalism as teams of adults cooperating on special projects and short term initiatives

· attempts to deal with teacher stress, isolation and overwork through wellness initiatives; e.g., workshops, leaves

· sees the structures of the school and the ecology of work culture as unchangeable
	· sees differences among staff as a source of strength that should be learned from
· advocates shared responsibility for the well-being of students and teachers

· defines professionalism as shared values and an ethical commitment to supporting learning; e.g., school-wide project teams that affect the entire school

· sees stress and burnout as systemic organizational issues that must be addressed

· looks to restructuring the school as a workplace for students and teachers so as to enhance teaching/learning
· shares new knowledge and abilities with colleagues


	2.
Improving teaching by learning from our differences as practitioners



	· denies differences through institutional silence about what happens in classrooms

· ignores disagreements “by understanding new things in the same old ways” (Sergiovanni, 2000, p. 146)

· resorts to defensive posturing when conflicts occur; sees debates as either/or rather than a chance to cooperate
	· recognizes to a certain extent people’s unique contributions to the school community

· manages disagreements or superficially accepts them

· avoids differences of opinion regarding teaching and learning

· shares problem solving and concerns about classroom practice through peer review and short-term involvement in study groups

· makes comparison between new knowledge to past beliefs, experiences and practices
	· looks at differences in teaching practices as a way to reflect on what the 
      research says about effective 

      teaching

· promotes ongoing reflection on teaching practices; e.g., action research and professional inquiry projects

· commits to mentoring, study groups and other collegial support

· deepening understanding of the initiative as an integrated whole, why each part of the initiative is necessary and how all parts work together

	3.
Defining and naming together what student success looks like


	· assumes only teachers know what students ought to be learning

· sees professional growth as a series of things done to teachers

· allows division and school goals to develop in isolation
	· focuses peer review of professional growth plans on student learning

· shares concerns about classroom practices through formal peer review study groups

· allows some discussion of school goals and teaching strategies

· adds school goals to division goals with some integration

· observes student and parent responses to new practices and resources
	· shares responsibility for achieving the collective goal of helping all students learn
· recognizes that the richest professional growth occurs through shared values and a school culture that promotes shared learning and risk taking

· ensures that the school continually develops different ways to acknowledge and celebrate student learning

· infuses division goals into school goals in the critically reflective practice of teachers

· plans and matches strategies to core curriculum objectives focused on student learning
· provides a greater degree of parent and student active participation within the learning process


II.
Attributes of PLC’s
As the literature base expands (Hord 1997, DuFour 1998), there is a consensus on the attributes necessary to build successful Professional Learning Communities in schools and divisions.  The main attributes are as follows:

· Supportive and shared leadership capacity
Leadership within a school community is shared.  Supportive leadership is necessary to create an environment in which leadership capacity is developed for all community members.  Shared leadership capacity empowers all members of Professional Learning Communities to share in the vision and mission of the school and make effective decisions that positively affect student learning and achievement.

· Shared mission, focus, goals
A shared sense of the vision and goals of a learning community is constructed by its members, embedded in daily practice and visible to all.  Such vision, focus and goals are woven into the fabric of school and community life and are centred on the improvement of student achievement, learning and growth.

· Collective learning and application of learning
Collaborative relationships within the school community are centred on developing informed decision making and a knowledge base that positively impacts practice.  It emphasizes the cognitive processes that result from effective Professional Learning Communities and the importance of working collectively with curricular outcomes, instructional processes and best practices.

· Continuous inquiry and practice
School and classroom initiatives involve an inquiry-based model and support for processes, such as action research, coaching, mentoring and collaborative and collegial decision making.
· Focus on improvement
All school improvement initiatives are centred on the critical goal of improving student learning and achievement and stress the belief that improvement is part of the overall culture of all school beliefs, values and practice.  It emphasizes the role of collecting data that establishes a base for decision making, problem solving and inquiries.

· Supportive conditions and environments
Conditions that are necessary in order to accept and embrace change within school communities are identified.  This includes both logistical supports, such as scheduling and resources, and social and cognitive supports, such as opportunity, leadership and communication.

III.
Implications for implementation

There are numerous studies that focus on identifying the extent to which schools and 
divisions apply attributes of Professional Learning Communities to achieve goals of school improvements and increased student learning and achievement.  Researchers studied the evolution of Professional Learning Communities to identify the actions that made them the most effective.  These include the:

· role of the principal and senior administrators

· culture of collaboration

· commitment from all staff

Theorists and practitioners, such as Richard DuFour and Michael Fullan, have identified 
the big ideas of Professional Learning Communities, in order to provide frameworks that emphasize sustainability, effectiveness and results.
· Big Idea 1:  Ensuring Students Learn
This idea centres on the exploration of three questions that drive the work of Professional Learning Communities:  What do we want each student to learn?  How will we know when each student has learned it?  How will we respond when a student experiences difficulty in learning?  DuFour asserts that it is the answer to the third question that differentiates learning communities from traditional schools.

· Big Idea 2:  A Culture of Collaboration
This idea focuses on professional dialogue to foster a collaborative culture that promotes a collective purpose for learning.  It moves teachers away from an isolationist view of practice and implements collaborative structures.

· Big Idea 3:  A Focus on Results
This idea requires every collaborative team to participate in an ongoing process of identifying the current level of student achievement, establishing a goal to improve the current level, working together to achieve that goal and providing periodic evidence of progress.  Team goals are established through meaningful data collection and analysis that focuses on improvement of student achievement and growth.

Fullan (2005) also emphasizes the big picture of Professional Learning Communities.  “If 
we do not examine and improve the overall system at three levels, we will never have more than temporary havens of excellence that come and go.  Without attention to the larger system, Professional Learning Communities will always be in the minority, never rising above 20 percent in popularity in the nation, and will not last beyond the tenure of those fortunate enough to have established temporary collaborative cultures, “ he says.  Fullan points to a total system focus that is necessary at three levels:

· school/community level

· division level

· policy-making level – provincial or national


Therefore, Saskatchewan Learning’s:  Pre-K to 12 Continuous Improvement Framework 
is intended to foster constructive dialogue and collaborative cultures within divisions and school communities, and between the Department of Learning and school divisions in pursuit of improved learner outcomes for all students in the Pre-K to 12 system.  It is also intended to strengthen reporting relationships between the Department and school divisions.  The information provided by school divisions through the continuous improvement process will be critical to the Department as it completes its annual strategic plan and public reporting responsibility.

The Continuous Improvement Framework provides for an annual system-wide planning, 
monitoring and reporting cycle to advance system priorities and learner outcomes.  This cycle is designed to support the alignment of provincial, school division and school operations with identified priorities.
IV.
The Northern Lights School Division #113 Strategic Plan and Community of Learners Initiative

To enable this framework and linkage with the Department to effectively grow and mature 
our school division will continue utilizing its Three Year Strategic Planning process to focus on the identified Saskatchewan Learning priorities aimed at improving learner outcomes for all students.  An integral component of our plan that focuses on numeracy and literacy levels of our students is the Northern Lights School Division #113 Community of Learners Initiative.  Our Board has committed 1.4 million dollars to this project in the past two years.  The initiative is modeled on the professional learning community construct that encourages individual, team and organizational autonomy in the day-to-day operations of the various schools.  This autonomy, however, is not characterized by random acts of innovation, but rather is guided by carefully defined parameters that enhance teaching and learning and give focus and direction to schools and those within them.  The Northern Lights School Division #113 believes that the focused purpose and big ideas required to drive school reform today are found in the construct of professional learning communities (PLC’s).

V.
Board of Education Expectations

Therefore, at the Division and school level the Board expectations are as follows:


A.
A Focus on Learning


1.
Higher levels of achievement for all students.



2.
Administrators and teachers at all levels will focus their energies on 




three critical questions:
· What is it we want all students to learn?

· How will we know when they have learned it?

· How will we respond when a student is not learning?



3.
Every school will monitor the learning of each student in math and 

reading on a timely basis and develop systematic procedures to give additional time and support.  The particulars of each school may vary, but every school shall have a system of intervention that ensures students receive additional time and support when required.


B.
Collaborative Teams


1.
Each school will organize staff into collaborative teams.  The 




structure of the teams will be left to each school’s discretion


i.e. course specific, grade level, interdisciplinary or departmental, etc…



2.
Teams will be provided time to meet, while each school will be free 




to create its own strategy for providing this time.



3.
Every professional staff member will be a member of a team and 




the focus of the team will be student learning.
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Continuous Improvement framework Goals
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School Division 


Provincial Priority





Expectations 2008/2009

C.
SMART Goal Expectations



To ensure this focus on learning and conform to Saskatchewan Learning’s 



provincial Continuous Improvement Plan the following expectations will be 


required:



1.
School Division (Central Office)
The school division will establish one Division Measured Goal Outcome (SMART goal) for Math grades 1 through 6:

a.
By June 30, 2009, 86.40 % of students in grades 1 through 6 will demonstrate proficiency by attaining a minimum weighted score of “3” for each learning objective of the Math curriculum specific to their grade or instructional level.*




The school division will establish three Division Measured Goal Outcome 




(SMART goal) for Math grades 7 through 9:

b.
By June 30, 2008, all grades 7-9 teachers will have piloted the Northern Lights School Division #113 Math Common Assessment Unit Tests.

c.
By September 30, 2008, all schools within the Division will have structures in place for collaborative teams to review our Math Common Assessment Unit Tests spreadsheet for grades 7 through 9.  This data will be utilized to establish a baseline for school-based Learning Improvement Plans as professional staff develop SMART goals for continuous improvement towards time measured mastery of Math learning objectives.

d.
By June 30, 2009, 61.08% of students in grades 7 through 9 will demonstrate proficiency by attaining a minimum weighted score of “3” for each learning objective of the Math curriculum specific to their grade or instructional level.*



The school division will establish four Division Measured Goal 




Outcomes (SMART goals) for Reading grades 1 through 6:
a.
By May 31, 2008, the Division will provide a reading common assessment spreadsheet to collect reading level data for all students in grades 1 through 6. All schools with grades 1-6 will enter reading level data, and review the collected data through their Professional Learning Community (PLC) construct.

b.
By June 30, 2008 the following percentages of students reading at instructional or independent levels (at the division level) for grades 1-3 will be as follows:

Grade 1 – 60%; Grade 2 – 70%; and Grade 3 – 80%
c.
By June 1, 2009, all K-6 schools within the Division will have structures in place for collaborative teams to review the Classroom Reading Common Assessment Spreadsheet and School Report that contains reading level data (which includes reading accuracy and comprehension) for all students in grades 1 through 6. This data will be utilized to drive decisions and continuous improvement strategies toward time measured mastery of reading learning objectives.

* With the exception of students who are moderately mentally challenged or lower.

d.
By June 30, 2009, the following percentages of students 


reading at instructional or independent levels will be as 


follows:

Grade 1 – 54.8%
Grade 2 – 78.8%
Grade 3 – 89.5%





Grade 4 – 91.0%
Grade 5 – 95.8%
Grade 6 – 95.8%



The school division will establish three Division Measured Goal 




Outcomes (SMART goals) for Reading grades 7 through 9:

a.
By September 30, 2008, identified schools grades 7-9 will begin piloting running record and comprehension assessment tools while utilizing guided reading as an intervention strategy for those students assessed at the frustration level.

b.
By June 30, 2009, all grade 7-9 schools within the Division will have procedures in place for collaborative teams to review all incoming middle year student running record and comprehension assessment tools to drive intervention strategies for those students assessed at the frustration level according to the NLSD #113 Guided Reading Program.

c.
By September 30, 2009, all teachers will utilize the above assessment tools to identify all incoming middle year students reading at frustration level.  Once identified an appropriate intervention plan will be developed for each student.



The school division will establish three Division Measured Goal Outcomes 




(SMART Goals) for improving outcomes for First Nations and Métis students:

· By June 30, 2009, pilot schools will have fully implemented all components of the community-based character education program.

· By June 30, 2009, First Nations and Métis student grade 12 graduation rates will increase by 5% of the percent of graduates from the previous year.
· By June 30, 2010, catalyst teachers and in-school administrators will have been trained to successfully implement the cross-cultural program, “A Time For Significant Leadership” and Masinahikana On-Line School will continue to expand its high school course offerings.  These initiatives combined over a three year period will increase First Nations and Métis student grade 12 graduation rates by 10%.



The school division will establish four Division Measured Goal Outcomes 




(SMART Goals) for improving student transitions from high school to post-




secondary education, employment or further training:

· By June 30, 2009, all high schools in the Division will have developed a community specific work experience/work site plan for providing work experience opportunities.
· By July 2, 2009 there will be a summer career/work camp experience for NLSD #113 High School students to provide career education and work experience opportunities.

· By June 30, 2009, there will be a 10% increase per year of students transitioning into employment/apprenticeship, post-secondary education or further training.
· By June 30, 2010, due to the successful implementation of the NLSD #113 Handbook for Planning Practical and Applied Arts January 2007 and the summer career/work camp experiences, there will be a 10% increase per year of students transitioning into employment/apprenticeship, post-secondary education or further training.



The school division will establish two Division Measured Goal Outcomes 




(SMART Goals) for improving student transitions from Pre-Kindergarten to 




Kindergarten/Grade 1 for at risk children:

· September 30, 2009, 80% of the at-risk students will better transition to Kindergarten and Grade 1.

By September 30, 2009 and each September thereafter, all students enrolled in the NLSD #113 Pre-Kindergarten, Aboriginal Headstart partnership, and Kindergarten will be tested with the Brigance Preschool Screen or the Brigance K & 1 Screen to assist in identifying at risk students, programming to meet individual needs, transitioning to the next year, and establishing benchmarks.


2.
School (school-based administration and leader teachers)




In response to the school division measured goal outcomes for the 2008/2009 




school year, each school is expected to:

· Prepare one SMART goal for Math grades 1 through 6; 
· Prepare one SMART goal for Math grades 7 through 9

· Prepare one SMART goal for Reading grades 1 through 6; and

· Prepare one SMART goal for Reading grades 7 through 9 


3.
Classroom (Teacher)




a.
Each teacher will prepare a SMART goal aligned with the 

school SMART goal in Math and Reading.  The division approved assessment schedule in Math will be followed to allow for ongoing continuous improvement upon completion of each unit.  In reading, the guided reading program will provide ongoing continuous improvement by tracking students as they move through the leveling system of the program substantiated by student running records / comprehension assessments (NLSD Common Reading Assessment tool).  This monitoring of student achievement will be the teacher’s professional growth plan for the 2008/2009 school year (Formative Developmental Supervision:  Board Policy G-4.4 School Staff Supervision and Evaluation of school-based Teaching Staff)




b.
In other subject areas or grade levels where the division does 

not have a school division common assessment available teachers will prepare a SMART goal guided by classroom assessment that is based upon the Saskatchewan Learning curriculum objectives and the Provincial common assessment when available.  This will provide the professional growth plan for teachers in these situations (Formative Developmental Supervision:  Board Policy G-4.4 School Staff Supervision and Evaluation of school-based Teaching Staff)

D.
Assessment Understandings


1.
Measuring Student Achievement



Where there is not a school division common assessment available 

teachers may pre-test students in the Fall and re-test in the Spring or test once a year the same time each school year.



2.
High School



Some teachers in high school teach in very specialized areas and will be 

expected to develop a SMART goal guided by a classroom assessment in their area of specialty.  This will become their professional growth plan as mentioned in the paragraph above.



3.
Special Programs



Students in Functionally Integrated Programs (FIP) will have measures 




outlined in the students’ Personal Program Plan (P.P.P.)



4.
Students not at Grade Level




These students will be assessed at their current level and provided 

intervention supports with the aim of bringing them forward to their appropriate grade level.  In regards to the school division common assessment program we are currently working on a tracking system outlining their progress as they move to appropriate grade level.  Where there are no school division common assessments teachers will be expected to utilize classroom assessments based upon the Saskatchewan Learning curriculum objectives to track students as they move to appropriate grade level.


E.
Provincial Assessment for Learning


1.
The Division will participate fully in the Provincial Assessment for Learning 




Program.




2009:  Reading 4, 7, 10 (March/April) Mathematics 5, 8, 20 (May/June)




2010:  Science 7, 10 (Spring) Writing 5, 8, 11 (Spring)


2.
The school staff will review and make meaning of the school results.



3.
The classroom teachers will be expected to mark and record the Provincial 

Assessment results as a portion of the classroom assessment and input the classroom and individual assessment results when the Division completes an online data base entry system.


F.
Sources of Assessment Data
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School Division and 
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Provincial Common Assessments:



1.
Language Arts (grades 1 through 9)

a.
Provincial Assessment in Reading and Writing

b.
NLSD #113 Guided Reading Running Records/ Comprehension 
Assessment
c.
School level curriculum-based Common Assessments in Language 

Arts



2.
Math (grades 1 through 9)

a.
Provincial Assessments in Mathematics

b.
NLSD #113 Math Assessment Program

c.
School-based Common Assessments in Math


G.
School Division Benchmarks in Math and Reading



1.
Math Benchmarks (weighted scale of 1 to 5):
	5.
Blue Zone



Significantly Above Grade Level Expectation

86 – 100%

	4.
White Zone


Above Grade Level Expectation



66 – 85%

	3.
Green Zone



Average Grade Level Expectation



50 – 65%

	2.
Yellow Zone



Below Grade Level Expectation



26 – 49%

	1.
Red Zone



Significantly Below Grade Level Expectation

  1 – 25%




2.
Reading Benchmarks for Guided Reading:




Grade


Instructional


Independent



Grade 1

Level 5-7


Level 8 and higher




Grade 2

Level 7-12


Level 13 and higher




Grade 3

Level 12-16


Level 17 and higher




Grade 4

Level 16-19


Level 21 and higher




Grade 5

Level 19-21


Level 22 and higher




Grade 6

Level 21-22


Level 23 and higher

H.
Professional Learning Communities


The Division expects that schools will organize Professional Learning 

Communities to facilitate planning to improve student learning.  The Division provides planning time in the school year calendar and consultants and Superintendents of Education to help schools implement and maintain Professional Learning Communities.

Professional Learning Communities understand the considerable influence teachers have on students’ success.  Teachers “look inwardly” at the impact of their instruction and adjust their instruction to meet student needs.

To provide the greatest impact on student learning, a Professional Learning Community  relentlessly seeks clarity answering four (4) critical questions:

· What do we want students to learn?

· How will we know when each student has learned it?

· What will we do to facilitate learning?

· What will we do when students have not learned?



The responses to the four (4) questions guide all aspects of teachers’ day-to-day 

practice, instruction, allocation of resources, and staff development.  Through staff collaboration, a collective commitment to improvement of instruction, critical analysis of student outcomes and development of SMART goals, staff pursue better practices to improve student learning.

Source:  DuFour and Eaker (1998).  Professional Learning Communities at Work

Implementation Expectations:


Every school in the Division is expected to develop fully functioning Professional 

Learning Community Frameworks that are sustainable, effective and results oriented within their school or in cooperation with other Division schools by the end of the 2009/2010 school year.

1.
Division Consultants and Superintendents of Education are available for 

professional support to assist in the development of school-based Professional Learning Communities.



2.
The principal of each school is required to report on stages of operational 

development of their Professional Learning Community in their school Learning Improvement Plan each year.

I.
Periodic Reviews


The Superintendent of Education and in-school Administration will meet with every 

leadership team at the school level over the 2008/2009 school year to review the following areas:

1.
Planning:  What is your plan for implementing the professional learning 

community process in your school or department?  What specific steps do you plan to take and when will you take them?  What are you doing to align the practices and processes of your school with these concepts?

2.
Monitoring:  What are your strategies for monitoring each student’s mastery of learning objectives?  How are you monitoring the productivity of your team?  How will you assess the results of this initiative in your school or department?

3.
Modeling:  How are you modeling a focus on student learning and your commitment to collaboration?  What have you done to create a guiding coalition to assist you in this important endeavour in your school or department?

4.
Driving Questions:  What questions have you posed to guide the work of the teams and the progress of the initiative?

5.
Allocating Time:  How have you ensured that every student who experiences initial difficulty is provided additional time and support for learning during the school day?  What steps have you taken to give every collaborative team time to work together?
6.
Celebrating:  What are you doing to celebrate the work of teams and the progress of your school in order to sustain this initiative?
7.
Confronting:  What resistance and obstacles have you had?


J.
A Collective Effort



The Northern Lights School Division #113 has not eliminated all obstacles and 



problems as the Division moves forward with the Professional Learning 



Community Construct.  Obstacles are an inevitable by-product of the 



change process.  The broad parameters the Division has provided to 

guide the work of schools and the specific areas in which staff in schools have the freedom to find best strategies for achieving the Division’s measured goal outcomes (SMART goals) have embraced a coherent sense of educational direction at the school, division and provincial levels.

In concluding the Board would like to share the assumptions that it hopes will drive the 

work of its professional staff, support staff, School Community Councils, parents and 


students:


1.
The fundamental purpose of the Division is to ensure high levels of learning 




for every student.



2.
This important purpose will not be achieved if people throughout the 


organization  work in isolation.  Coordination and collaboration are essential.



3.
By working together to build the capacity of the Division to function as a 

professional learning community, all staff and trustees will experience both greater job satisfaction and the sense of accomplishment that comes with making a positive difference in the lives of the students.



4.
The advancement of the professional learning community concept will be 

the top priority of the Division, and each member of the leadership team will be called upon to present tangible evidence of his or her contribution to the effort.

K.
School Community Councils


As part of its school division restructuring plan, the Government of 

Saskatchewan enacted legislation in 2006 to create School Community Councils.  Boards of Education are obligated to establish a School Community Council for every school in the province.

School Community Councils at a Glance
Advisory bodies established at each school focused on enhancing student learning and well-being.

Membership includes”

Elected and Representative Members:
· 5 to 9 Elected Parent and Community Members

· First Nations representative(s)

· 1 or 2 high school students



Appointed Members:
· Principal

· Teacher

· Designated others


Responsibilities include, to:

· Understand parent, student and public economic, social and health conditions and needs and their aspirations for child and youth learning and well-being and to become knowledgeable about resources and supports for the school, parents and community;

· Develop and recommend a Learning Improvement Plan, jointly and in cooperation with the Principal and staff of the school, for approval to the Board of Education;

· Provide advice and represent the parents and community to:

· The Board of Education through the Area Board Member and Superintendent of Education on policies, programs and educational service delivery decisions, including grade discontinuance, school closure, religious observances and language of instruction;

· The school on its programs and operations;

· Other organizations, agencies and governments on the learning and well-being needs of children and youth; and

· Approval of fundraising activities and school fees and the Student code of Conduct.

· Take action to engage parents and community, to develop shared responsibility for child and youth learning and well-being, and to fulfill initiatives assigned it within the Learning Improvement Plan;

· Report annually to the parents and community on its plans, initiatives and outcomes and on the expenditure of funds related to the operation of the School Community Council; and 

· Participate in opportunities to develop the capacity of the School Community Council to fulfill these responsibilities.

School Community Councils are advisory bodies focused on student learning and well-being and always in the best interest of all students. Success will hinge on their ability to engage all parents in the education of their children.


Community School Councils in the Northern Lights School 


Division #113


As of June 2007 all schools have established a School Community 

Council.  In order to facilitate the establishment and operation of School Community Councils, the Board has approved the following resources:

· A Northern Lights School Division #113 School Community Council Handbook;

· Policies pertaining to Council Elections, Fundraising and Roles and Responsibilities; and

· Annual financial supports for Council operation and professional development.

The Northern Lights School Division #113

Three Year Strategic Planning Model

2008 – 2010
VI.  Vision of the NLSD #113
Vision:  A broad description of the ideal school division.  We envision a school division where . . .

· There is advocacy for equality of opportunity and support which allows every student to be successful through the provision of good governance, sound management and adherence to the Provincial Pre-K to Grade 12 Continuous Improvement Framework;
· The environment is a safe, secure, friendly and inviting place which promotes student learning;
· The education and distance learning programs through culturally affirming core curriculum actualization strategies, supported by provincial and local assessment for learning programs, meet the needs of all students;
· Students are equipped with the skills to enable them to know themselves, to develop personal resources of judgment and learnings to allow for smooth transitions to face a future anywhere;
· Students demonstrate exemplary citizenship by understanding their rights and responsibilities to themselves, family and community through mutual respect, honesty and cooperation; and
· All stakeholders commit to “Building a Community of Learners” by sharing the responsibility of teaching and learning that promotes further educational and lifelong learning and success.

VII.  Mission of the NLSD #113
Mission:  A School Division’s statement declaring its purpose:

The mission of the Northern Lights School Division #113 is to create an environment that allows our “Building a Community of Learners” initiative to successfully flourish enabling every student to reach a high level of academic achievement, verified by measured outcomes that further positive intellectual, physical, moral, spiritual and social development and growth.  The NLSD #113 staff is therefore committed to improving the academic achievement of all students by collaboratively and systematically improving learning through exemplary instruction, resources, prevention, assessment, intervention and evaluation strategies aimed at advancing Saskatchewan Learning’s and our school division’s measured goal outcome targets.
VIII.  Values of the NLSD #113
Values:  Specify the attitudes and beliefs that behaviours usually express and that the school division and community embraces and promotes:

Stakeholder Values:
As a Student I Will . . .

· Attend school regularly;

· Work hard to do my best in class, schoolwork and homework;

· Help to keep my school safe;

· Ask for help when I need it;

· Respect and cooperate with other students and adults.

As a Parent I Will . . .

· Have high expectations for my child as an individual;

· Help my child attend school and be on time;

· Find a quiet place for schoolwork and make sure homework is done;

· Help my child learn to resolve conflicts in positive ways;

· Communicate and work with teachers and school staff to support and challenge my child;

· Respect school staff and the cultural differences of others.

As a Teacher I Will . . .

· Have high expectations for myself, students and other staff;

· Communicate and work with families to support students’ learning;

· Provide a safe environment for learning;

· Cooperate with fellow staff and administration to successfully implement the NLSD #113 Building a Community of Learners Initiative through the staff professional development program, “Failure Is Not An Option”, specifically:

· effectively utilize core instructional resources in my literacy and numeracy programs;

· provide ongoing assessment by teaching for understanding and tracking skill mastery;

· through collaborative teaming review students’ learning and provide intervention for those not succeeding;

· pursue professional development opportunities on a needs basis to better understand literacy and numeracy program expectations; and

· successfully implement culturally affirming provincial core curricula.

As an In-School Administrator I will . . .

· Have high expectations for myself, students and staff;

· Communicate and work with families to support students’ learning;

· Provide instructional leadership to develop the Learning Improvement Plan collaboratively with the school staff and School Community Council;

· Provide instructional leadership to successfully implement the NLSD #113 Building a Community of Learners Initiative through the staff professional development program, “Failure Is Not An Option”, specifically:

· ensure staff have provisions for and are utilizing recommended core resources in their literacy and numeracy programs;

· ensure staff are providing ongoing assessment by teaching for understanding and tracking skill mastery;

· provide opportunities for collaborative teaming to review students’ learning and provide intervention for those not succeeding;

· participate and ensure fellow staff have ample professional development opportunities to support literacy and numeracy program expectations; and

· provide or support staff in pursuing professional development opportunities on a needs basis to better understand literacy and numeracy program expectations.
· successfully implement culturally affirming provincial core curricula.
As a Superintendent of Education I Will . . .

· Have high expectations for myself, students, staff and the Consultant Team;
· Communicate and work with families and all stakeholders to support students’ learning;

· Provide instructional leadership to assist the Principal in developing the Literacy Improvement Plan collaboratively with the school staff and School Community Council;

· Provide instructional leadership to successfully implement the NLSD #113 Building a Community of Learners Initiative through the staff professional development program, “Failure Is Not An Option”, specifically:

· monitor closely to ensure the initiative is being implemented appropriately in each classroom of the teachers I supervise;

· ensure school staff have ample professional development opportunities to support literacy and numeracy program expectations;

· provide an annual program report on the implementation and program effectiveness of the initiative along with the Three Year Program Summary/Staff Deployment Plan;
· successfully implement culturally affirming provincial core curricula;
· ensure Consultant Team are providing school-based ongoing professional development opportunities throughout the implementation of the initiative;

· continue to utilize catalyst teams to recommend policies pertaining to program instructional resources, assessment and tracking student achievement;

· provide leadership and participate with Principals and Core Curriculum Consultants in an annual school program review.  Upon completion report the review findings to the Director of Education and the Board of Education;

· successfully implement culturally affirming provincial core curricula.
As a Director of Education I Will. . .

· Have high expectations for myself, all senior staff and the Consultant Team;

· Communicate and work with all stakeholders to support students’ learning;

· Remove barriers to improved performance at all levels;

· Listen and respond to feedback from students, staff and the community;

· Provide instructional leadership to successfully implement the NLSD #113 Building a Community of Learners Initiative through the staff professional development program, “Failure Is Not An Option”, specifically:

· ensure that all senior staff are providing ongoing support and complying with their roles and responsibilities throughout the implementation phase of this initiative;

· present to the Board of Education recommended policies pertaining to program instructional resources, assessment, intervention and tracking student achievement;

· recommend to the Board of Education required financial and human resources to successfully implement the initiative.
· ensure Consultant Team are providing school-based ongoing professional development opportunities throughout the implementation of the initiative;

· continue to utilize catalyst teams to recommend policies pertaining to program instructional resources, assessment and tracking student achievement;

· provide leadership and participate with the Superintendents, Principals and Core Curriculum Consultants in an annual school program review.  Upon completion report the review findings to the Board of Education.

· successfully implement culturally affirming provincial core curricula.

As a Trustee I Will . . .

· Strive to meet the needs expressed by Students, Families, Community, Staff, Principals, Consultants, Superintendents and Directors to support learning opportunities that produce educational results;

· Keep focused on what students need to achieve to become educated and responsible fellow citizens.

IX.
Provincial/Division Priorities (2008-2010)

	Higher Literacy and Achievement
	Equitable Opportunities
	Smooth Transitions
	System Accountability and Governance
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School to Work
Transitions
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SchoolPlus
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XI.
Division Measured Goal Outcomes

	1.
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XII.  Goals of the NLSD #113
Goals:  The goals guide the day-to-day planning within a school division and are carefully   defined to actualize the school’s mission.  (For school goals to be effective they must be S.M.A.R.T. – Specific, Measurable, Attainable, Results-oriented and Timeframes.)
	Division Measured Goal Outcome (1):  Improved learner outcomes in Math throughout the school division.


A.  Annual Benchmarks:  Math Grades 1 Through 6
1.
By June 30, 2008, 83.59% of students in grades 1 through 6 will demonstrate proficiency by attaining a minimum weighted score of “3” or higher for each learning objective of the math curriculum specific to their grade or instructional level. *
2.
By June 30, 2009, 86.40% of students in grades 1 through 6 will demonstrate proficiency by attaining a minimum weighted score of “3” or higher for each learning objective of the math curriculum specific to their grade or instructional level.*(Final year for 1995 WNCP for Mathematics)

All schools will have completed transitioning activities for K-9 renewed mathematics implementation as follows:  



a)
September 2008 – distribute curriculum guides and orientation to changes

Grades K-6.  Student intervention for all grades focused on those topics and learning outcomes carried over into the new curriculum with emphasis on number concepts and number operations.



b)
All schools to review and select a common resource for Grade K-6 by 

October 31, 2008.  Orders of resources are completed and distributed to all schools by February 2009.  Resources purchased by means of NLSD #113 centralized ordering.
3.
By September 15, 2009 all schools will implement the renewed K-6 curriculum and will have received orientation for the purpose of use of the Division mandated resources, awareness of the Division mandated assessment schedule and the Division mandated assessment instruments.  All schools will continue to have intervention processes in place for those students previously identified through the Division’s 1995 WNCP assessments if it is necessary to do so and for any new students as the need arises.

4.
By June 30, 2010, _____ % of students in grades 1 through 6 will demonstrate proficiency by attaining a minimum weighted score of “3” or higher for each learning objective of the Math curriculum specific to their grade or instructional level.*(First year based on renewed Saskatchewan Mathematics grades 1-6)
* With the exception of students who are moderately mentally challenged or lower.
B.  Annual Benchmarks:  Math Grades 7 Through 9
1.
By June 30, 2008, all grades 7-9 teachers will have piloted the Northern Lights School Division #113 Math Common Assessment Unit Tests.  
2.
By September 30, 2008, all schools within the Division will have structures in place for collaborative teams to review our Math Common Assessment Unit Tests spreadsheet for grades 7 through 9.  This data will be utilized to establish a baseline for school-based Learning Improvement Plans as professional staff develop SMART goals for continuous improvement towards time measured mastery of Math learning objectives.  All schools will have completed transitioning activities for K-9 renewed mathematics implementation as follows:

a)
September 2008 – distribute curriculum guides and orientation to changes Grades 7-9.  Student intervention for all grades focused on those topics and learning outcomes in the WNCP that will be continued into the new curriculum with emphasis on number concepts, number operations and algebra.

b)
All schools to review and select a common resource for Grades 7-9 mathematics by November 1, 2008.  Orders of resources are completed and distributed to all schools by February 2009.  Resources purchased by means of centralized ordering.
3.
By June 30, 2009, 61.08% of students in grades 7 through 9 will demonstrate proficiency by attaining a minimum weighted score of “3” for each learning objective of the Math curriculum specific to their grade or instructional level.*(Final year for 1995 WNCP for Mathematics)
4.
By September 15, 2009 all schools will implement the renewed 7-9 curriculum and will have received orientation for the use of the Division mandated resources, awareness of the Division mandated assessment schedule and orientation to the Division mandated assessment instruments.  All schools will continue to have intervention processes in place for those students previously identified through the Division’s 1995 WNCP assessments if it is necessary to do so and for any new students as the need arises.

5.
June 30, 2010, ______% of students in grades 7 through 9 will demonstrate proficiency by attaining a minimum weighted score of “3” for each learning objective of the Math curriculum specific to their grade or instructional level.*  First year for 2006 WNCP for Mathematics (Saskatchewan renewed mathematics curriculum)
Note:  The following exceeds the time frame to this strategic plan and is included for 

future planning considerations.

6.
September 2010 or February 2011 all schools will implement the renewed Mathematics 10 curriculum.
* With the exception of students who are moderately mentally challenged or lower.
C.  Annual Benchmark:  Professional Learning Communities

By June 30 for each of the next three years (2008-2010), the Superintendent of Education will have met with each school-based Professional Learning Community (PLC) Leadership Team at his assigned schools to review planning, monitoring, modeling, driving questions, allocating time, celebrating and confronting.  These areas of discussion will be documented and upon completion the principal will be required to provide a written report to the Superintendent of Education who will then provide a monitoring report to the Board at the August and March meetings.  The principal will also utilize this report to provide an update on the development of the schools Professional Learning Community in the annual Learning Improvement Plan.
	Division Measured Goal Outcome (2):  Improved learner outcomes in Reading throughout the school division.


A.  Annual Benchmarks:  Reading Grades 1 Through 6
1.
By January 1, 2008, while implementing guided reading, K-6 schools will use the curriculum-based NLSD Common Reading Assessment tools that measure reading comprehension objectives that align with the AFL Reading Assessment (ELA Curriculum objectives), and continue using the assessment tool through the 2007-2008 school year.
2.
By May 31, 2008, the Division will provide a reading common assessment spreadsheet to collect reading level data for all students in grades 1 through 6. All schools with grades 1-6 will enter reading level data, and review the collected data through their Professional Learning Community (PLC) construct.
3.
By June 30, 2008 the following percentages of students reading at instructional or independent levels will be as follows:




Grade 1 – 60%;




Grade 2 – 70%; and




Grade 3 – 80%
4.
By June 1, 2009, all K-6 schools within the Division will have structures in place for collaborative teams to review the Reading Assessment Spreadsheets and School Report that contains reading level and reading strategies (comprehension) data for all students in grades 1 through 6. This data will be utilized to drive decisions and continuous improvement strategies toward time measured mastery of reading learning objectives.
5.
By June 30, 2009, the following percentages of students reading at instructional or independent levels will be as follows:

Grade 1 – 54.8%



Grade 4 – 91.0%
Grade 2 – 78.8%



Grade 5 – 95.8%
Grade 3 – 89.5%



Grade 6 – 95.8%
6.
By June 30, 2010, the following percentages of students reading at instructional or independent levels will be as follows:

Grade 1 - ____



Grade 4 - ____
Grade 2 - ____



Grade 5 - ____
Grade 3 - ____



Grade 6 - ____
B.  Annual Benchmark:  Reading Grades 7 through 9
1.
By June 30, 2008, school literacy team members and the literacy steering committee will identify or develop a comprehension tool that measures student mastery of the Reading learning objectives of the English Language Arts Curriculum (Saskatchewan Learning 2006), and that align with the AFL Reading Assessments.

2.
By June 30, 2008, school resource management plans should be in place at all schools in the division for inventorying, storing, circulating and retrieving guided reading instructional resources.

3.
By September 30, 2008, identified schools grades 7-9 will begin piloting running record and comprehension assessment tools while utilizing guided reading as an intervention strategy for those students assessed at the frustration level.

4.
By June 30, 2009, all grade 7-9 schools within the Division will have procedures in place for collaborative teams to review all incoming middle year student running record and comprehension assessment tools to drive intervention strategies for those students assessed at the frustration level according to the NLSD #113 Guided Reading Program.

5.
By September 30, 2009, all teachers will utilize the above assessment tools to identify all incoming middle year students reading at frustration level.  Once identified an appropriate intervention plan will be developed for each student.




Benchmark Frustration Levels:
Gr.7 – below Level 22









Gr. 8 – below Level 23









Gr. 9 – below Level 24

C.  Annual Benchmarks:  Professional Learning Communities
By June 30 for each of the next three years (2008-2010), the Superintendent of Education will have met with each school-based Professional Learning Community (PLC) Leadership Team at his assigned schools to review planning, monitoring, modeling, driving questions, allocating time, celebrating and confronting.  These areas of discussion will be documented and upon completion the principal will be required to provide a written report to the Superintendent of Education who will then provide a monitoring report to the Board at the August and March meetings.  The principal will also utilize this report to provide an update on the development of the schools Professional Learning Community in the annual Learning Improvement Plan.
	Division Measured Goal Outcome (3):  Improved outcomes for First Nations and Métis Students.


Annual Benchmarks:
1.
By June 30, 2010, catalyst teachers and in-school administrators will have been trained to successfully implement the cross-cultural program, “A Time For Significant Leadership” and Masinahikana On-Line School will continue to expand its high school course offerings.  These initiatives combined over a three year period will increase First Nations and Métis student grade 12 graduation rates by 10%.
End of Year 1:
2.
By June 30, 2008, all grade 10, 11, and 12 students participating in the Askiy Nih Program will receive P.A.A. high school credit recognitions.

3.
By June 30, 2008, all schools throughout the Northern Lights School Division #113 will have a community based language and culture program plan identified and documented for review to complement the Gift of Language Partnership.
4.
By June 30, 2008, First Nations and Métis student grade 12 graduation rates will increase by 5% of the percent of graduates from the previous year.

End of Year 2:
5.
By June 30, 2009, pilot schools will have fully implemented all components of the community-based character education program.

6.
By June 30, 2009, First Nations and Métis student grade 12 graduation rates will increase by 5% of the percent of graduates from the previous year.
End of Year 3:

7.
By June 30, 2010, First Nations and Métis student grade 12 graduation rates will increase by 5% of the percent of graduates from the previous year.
	Division Measured Goal Outcome (4):  Improved student transitions from high school to post-secondary education, employment or further training.


Annual Benchmarks:
1.
By June 30, 2010, due to the successful implementation of the NLSD #113 Handbook for Planning Practical and Applied Arts January 2007 and the summer career/work camp experiences, there will be a 10% increase per year of students transitioning into employment/apprenticeship, post-secondary education or further training training.
End of Year 1:

2.
By June 30, 2008, there will be a 10% increase per year of students transitioning into employment/apprenticeship, post secondary education or further training.
End of Year 2:

3.
By June 30, 2009, all high schools in the Division will have developed a community specific work experience/work site plan for providing work experience opportunities.

4.
By June 30, 2009, there will be a 10% increase per year of students transitioning into employment/apprenticeship, post-secondary education or further training.
5.
By July 2, 2009, there will be a summer career/work camp experience for NLSD #113 High School students to provide career education and work experience opportunities.
End of Year 3:

6.
By June 30, 2010, there will be a 10% increase per year of students transitioning into employment/apprenticeship, post-secondary education or further training.
	Division Measured Goal Outcome (5):  Improved student transitions from pre-kindergarten to kindergarten/grade 1 for at-risk children.


Annual Benchmarks:  
End of Year 1:

1.
By September 30, 2009 and each September thereafter, all students enrolled in the NLSD #113 Pre-Kindergarten, Aboriginal Headstart partnership, and Kindergarten will be tested with the Brigance Preschool Screen or the Brigance K & 1 Screen to assist in identifying at risk students, programming to meet individual needs, transitioning to the next year, and establishing benchmarks.
End of Year 2:

2.
By September 30, 2009, 80% of the at-risk students will better transition to Kindergarten and Grade 1.
End of year 3:

3.
By September 30, 2010, 100% of our at risk students will better transition to Kindergarten and Grade 1.
XIII.
Board monitoring (Schedule and Reports)

The Board requires monitoring reports to account and communicate with its public in 

regards to the Division Measured Goal Outcomes set out in their Three year Strategic Plan.  Prior to reviewing these reports the Board and Senior Staff will first reach an agreement on the SMART Goal targets/benchmarks outlined in the plan.  A reporting schedule will also be set by the Board through its annual agenda planning process to ensure follow-up and ongoing monitoring until compliance is clearly indicated with the corresponding SMART Goal.  If compliance is not met when the Director or other Senior Staff provide their monitoring report further recommendations will be required by staff suggesting other appropriate measures to move the Division towards accomplishment of the set targets.  The Board will either approve the report or redirect the Director and/or Senior Staff to provide more data to indicate that the Division is achieving its ends.  If targets are met the Board and Senior Staff will review the compliance data and then set new targets (SMART Goals) for continued growth.

A.
The monitoring reports will include information that:

1.
references Board Policy;
2.
clearly indicates compliance or exceptions in compliance;

3.
compare results with the previous set targets;

4.
include recommendations for effecting improvement where needed; 

and

5.
are signed by the Director or other Senior Staff.

B.
The following schedule will provide a system of annual evaluation of Professional Learning Community Development and student 

achievement in Math and Reading by prioritizing time for the Director or other Senior Staff to present monitoring reports on a regular ongoing basis.  The schedule is set forth as follows:

1.
Monitoring reports to the Board for Professional Learning Community Development, Math – Grades 1 to 9 and Reading grades 1 to 6 


(Division Measured Goal Outcomes #1 and #2 – page 23 & 25):

a.
March Board Meeting (Director/Superintendent)

b.
August Board Meeting (Director/Superintendent)

C.
To provide timely data to the Board for the above meetings School 

Principals will be responsible to ensure that the following Math and Reading data is entered on their school server for central office compilation.  The scheduled dates for data entry completion are as follows:
1.
Data Collection for Math (1-6)

a.
Patterns and Relations

October 31

b.
Number Concepts 


December 19
c.
PLC Development Report to 
February 13
Superintendent

d.
Number Operations


March 13
e.
Measurement


May 22
f.
3D and 2D Transformations
June 19
g.
Statistics and Probability

June 19
h.
PLC Development Report to
June 19

Superintendent




2.
Data Collection for Math (7-9)





Grade 7:

a.
Number Concepts


November 28
b.
Number Operations


March 13
c.
Patterns & Relations
 
May 1

d.
Measurement


May 29
e.
Statistics and Probability

June 19




Grade 8:

a.
Number Concepts and

January 30

Number Operations




b.
Patterns & Relations
 
March 27
c.
Measurement


June 5
d.
Statistics and Probability

June 26




Grade 9:

a.
Number Concepts and

October 31
Number Operations




b.
Patterns & Relations Unit 2 
December 19
c.
Patterns & Relations Unit 3
March 13
d.
Measurement


May 29
e.
Statistics and Probability

June 19




** PLC Development Report to Superintendent for Grades 7 -9 on February 13 and June 19.
3.
Data Collection for Reading (1-6)

Guided Reading Levels:
a.
Start of the year


September 30

b.
Term 1



November 21

c.
Term 2



February 15

d.
Term 3



April 30

e.
Final




June 20

D.
Each principal will be required to share their school report data in 
Math and Reading with the staff and School Community Council once the data is compiled and available on the Central Office Website.

E.
The following schedule will provide a system of annual evaluation pertaining 




to :




1.
student graduation rates;




2.
high school to post-secondary education and/or employment; and




3.
improved student transitions from pre-kindergarten to 


kindergarten/grade one for identified at risk children.

F.
The Director or other Senior Staff will present monitoring reports to 

determine compliance as set forth in Board Policy and scheduled as outlined:

1.
Division Measured Goal Outcome #3:  Improved outcomes for First 

Nations and Métis students – December Board Meeting (Director of Education or designate).



2.
Division Measured Goal Outcome #4:  Improved student transitions 

from high school to post-secondary education and/or employment – December Board Meeting (Director of Education or designate).


3.
Division Measured Goal Outcome #5:  Improved student transitions 

from pre-kindergarten to kindergarten/grade 1 for identified at risk children – December Board Meeting (Director of Education or designate).


G.
To provide timely data to the Board for the above reports, School Principals 

will be responsible to ensure that the following information is emailed to Brenda Bates on the appropriate forms by November 1 each year:

1.
Total PSSR current year school Grade 12 enrolled students to the actual number of Grade 12 students who had sufficient credits to graduate at the end of the school year.(create Grad Group list in MAT)
2.
Names of all Grade 12 graduates for the previous school year and what they are currently doing (i.e. University, technical/trade training, employment – with who?, etc…) – (create exit interview form in MAT)
3.
Names of all students in grades 10, 11, 12 who exited in the previous school year and what they are currently doing (i.e. Adult upgrading, employment – with who?, technical/trade training, etc…) – (create exit interview form in MAT)
H.
Each Principal will be required to share their school report data for the above Division Measured Goal Outcomes with their staff and School Community Council once the data is compiled and available on the Central Office Website.
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IMPLEMENTATION SCHEDULE FOR PROGRAMS OF STUDY AND RELATED ACTIVITIES

GOAL: to continue to facilitate the division’s Curriculum Development Model for Required Areas of Study Renewal and Implementation 
	
	Sept. 2007-June 2008
	Sept. 2008-June 2009
	Sept. 2009-June 2010
	Sept. 2010-June 2011



	
	Mathematics

Curriculum
	Mathematics

Curriculum
	Mathematics

Curriculum
	Mathematics

Curriculum

	Saskatchewan

Model
	Implement Grades K,1,4,7

English Resources available
	Implement Grades 2,5,8

English Resources Available French K,1,4,7 Resources available
	Implement Grades 3,6,9

English Resources available 

French grades 2,5,8 Resources available; French 3,6,9 resources available 2010
	Mathematics 10

To support 3 Pathways

Implementation TBA

	NLSD #113

Model
	
	Purchase Resources K-9

Costs $250,000 Print Materials
	Grades K-9 Implementation English & French  Estimated 
	Mathematics 10

Implementation Estimated Cost Print materials TBA

	
	Sept. 2007-June 2008
	Sept. 2008-June 2009
	Sept. 2009-June 2010
	Sept. 2010-June 2011



	
	Science

Curriculum
	Science

Curriculum
	Science

Curriculum
	Science

Curriculum

	Saskatchewan

Model
	Science 10 Day 3 

Science 11 Available 

Jan/08 
	Science 10 Day 4

Interim Science 21 Available Jan/09 
	
	

	NLSD #113

Model
	Science 10 Day 3 

Science 11 Available Jan/08 

Form M-1Required
	Science 10 Day 4 

Interim Science 21 Available by Jan/09 Form M-1Required
	
	

	Saskatchewan

Model
	Grades 6-9 Pilot Draft Curriculum

Initial draft curriculum revised to incorporate pilot teacher feedback

Spring 2008
	Grades 6-9 Pilot continues with revised curriculum

SK Textbooks development

for Grades 6&7 (English)

(Pearson Education)
	Grades 6&7 Implementation

Resources Available

SK Textbooks development  for grades 8&9 (English)

(Pearson Education)
	Grades 8&9

Implementation

Resources Available

	NLSD #113

Model
	Grades 6-9 Pilot
	Grades 6-9 Pilot
	Implementation Grades 6&7

Estimated Costs $53,000
Print Materials
	Implementation 

Grades 8&9 Estimated Costs $55,000 Print Materials


DIVISION MEASURED GOAL OUTCOME (2008-2010)

	Goal (1A):  Improved learner outcomes in Math throughout the school division (Math Grades 1 through 6).




	Annual Benchmarks
	Strategies/Activities
	Person(s) Involved
	Evaluation Data

	
	
	
	


DIVISION MEASURED GOAL OUTCOME (2008-2010)

	Goal (1B):  Improved learner Outcomes in Math throughout the school division (Math Grades 7 through 9).




	Annual Benchmarks
	Strategies/Activities
	Person(s) Involved
	Evaluation Data

	
	
	
	


DIVISION MEASURED GOAL OUTCOME (2008-2010)

	Goal (2A):  Improved Learner Outcomes in Reading throughout the school division (Reading Grades 1 through 6).




	Annual Benchmarks
	Strategies/Activities
	Person(s) Involved
	Evaluation Data

	
	
	
	


DIVISION MEASURED GOAL OUTCOME (2008-2010)

	Goal (2B):  Improved Learner Outcomes in Reading throughout the school division (Reading Grades 7 through 9).




	Annual Benchmarks
	Strategies/Activities
	Person(s) Involved
	Evaluation Data

	
	
	
	


DIVISION MEASURED GOAL OUTCOME (2008-2010)

	Goal (3):  Improved Outcomes for First Nations and Métis Students.




	Annual Benchmarks
	Strategies/Activities
	Person(s) Involved
	Evaluation Data

	
	
	
	


DIVISION MEASURED GOAL OUTCOME (2008-2010)

	Goal (4):  Improved student transitions from high school to post-secondary education and/or employment.




	Annual Benchmarks
	Strategies/Activities
	Person(s) Involved
	Evaluation Data

	
	
	
	


DIVISION MEASURED GOAL OUTCOME (2008-2010)

	Goal (5):  Improved student transitions from Pre-Kindergarten to Kindergarten/Grade 1 for identified at-risk children.




	Annual Benchmarks
	Strategies/Activities
	Person(s) Involved
	Evaluation Data
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IV.  Division Priorities





Safe Schools





Masinahikana


On-Line School





Special Education





School to Work Transitions





Pre-Kindergarten


to Grade 12





Assessment For Learning





Curriculum Actualization





Building a Community of Learners








A Time For Significant Leadership First Nations and Métis Content & Perspectives





V.  Division Strategies,


    Services and Programs





- Improved learner outcomes


  in math, reading, writing &


  science


- Improved outcomes for First


  Nations and Métis students


- Improved social skills


- Improved student


  transitions within Pre-K


  and to Post-Secondary


  education and/or


  employment


- Enhanced service delivery


  among schools, Human


  Service Departments and


  Agencies


- Involved Communities


- Annual monitoring of CI


  Plan


- Annual monitoring of CI


  Report


- Annual monitoring of School Learning Improvement Plan





VI.  Division Measured


Goal Outcomes





School Community Councils








SchoolPlus





Smooth Transitions





  System


Accountability


& Governance





Higher Literacy


and Achievement





Equitable


Opportunities





Continuous


Improvement


Framework
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